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A
bout Building Peace by Teaching Peace 

 The Building Peace by Teaching Peace m
odule has been designed for 

teachers and peace educators in the provinces of southern Thailand. This 
particular m

odule is a product of the Building Peace by Teaching Peace 
Program

 of N
onviolence International Southeast Asia (N

ISEA) w
ith the support 

of the International Coalition of Sites of Conscience. Earlier m
odules borne 

from
 the Building Peace by Teaching Peace Program

 has already been 
published by N

ISEA. 
 The Building Peace by Teaching Peace Program

 started in 2009 in Pattani, 
Thailand that aim

ed to reach out to schools through providing trainings and 
support for teachers on peace education. The program

 w
as later on 

expanded in the schools in Yala and N
arathiw

at Provinces, southern Thailand 
in 2011. 
 It w

as during the 2011 program
 that teachers/educators participating in the 

program
 have asked the question on how

 to you educate students about 
their ow

n tragic histories in a w
ay that they w

ill not contem
plate and harbor 

vengeance or hatred but be able to reconcile the past w
ith the current issues 

and be able to develop a peace perspective in addressing the issues. It w
as 

this question that paved the w
ay for N

ISEA to conduct a Building Peace by 
Teaching Peace training on teaching violent histories in Songkhla in southern 
Thailand in April 2011. The Krue Se M

osque’s history and the significance of 
the site as a platform

 for dialogue w
as the case used to teach violent 

histories.  
 Building Peace by Teaching Peace has helped build a peace educators’ 
netw

ork now
 know

n as CO
PE (Com

m
ittee of Peace Educators) in each of the 

three provinces. N
onviolence International Southeast Asia is serving as the 

secretariat of the CO
PE. 
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This m
odule is dedicated  

to the m
em

ory of 
 the educators of peace  

and  
to the learners  

w
ho w

ill m
ake it happen. 
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Introduction 

M
odule objective 

 The prim
ary goal of the Building Peace by Teaching Peace m

odules is to 
develop a tool that w

ill help im
plem

ent a peacebuilding education and 
conflict resolution program

 for children and the youth in the nonform
al 

education sector and out-of-school children/youth in the conflict affected 
southern provinces of Thailand.  

In this particular m
odule, N

ISEA hoped to establish a peace education 
program

 on understanding violent histories and: 
 

�
 

D
evelop a m

odule for teachers and peace educators on how
 to 

conduct a peace education on how
 to approach and understand 

violent histories  
�

 
Conduct peace education program

s using the teaching m
odules to 

elem
entary school children to raise aw

areness and understanding 
am

ongst them
  

�
 

Reduce children and the youth’s vulnerability to violence and decrease 
the likelihood of becom

ing involved in violence by providing them
 

w
ith the know

ledge and skills to handle conflict situations and identify 
peaceful approaches to resolving conflict 

 Adapting the m
aterials 

 This m
aterial can be used as a stand-alone m

odule or as a second m
odule of 

a series, together w
ith the introductory m

odule "Building Peace By Teaching 
Peace: A Peace Education M

odule". "Building Peace By Teaching Peace: A 
Peace Education M

odule" is a peace education m
odule for children and the 

youth in conflict affected areas published by N
ISEA in M

arch 2012.  
 This training m

odule should be applied and adapted w
ith reference to local 

conditions and needs. These should be identified at the start of the process 
and before training activities com

m
ence. These local conditions and needs 

w
ill allow

 peace educators to incorporate local sources of inform
ation and 

case studies that can be used to m
ake the training activities m

ore relevant, 
useful and interesting to the participants.  
 The education sector in the provinces, including schools and com

m
unity 

learning centers, and local com
m

unity institutions, organizations and 
individuals m

ay play a particularly im
portant role as a partner and act as 

local resource persons in these training activities. 
 Peace educators should take into careful consideration any suggested topics 
for the audience participation and sm

all group w
orkshops to ensure that the 

questions raised are relevant and w
ithin the experience of group m

em
bers 

and resource persons. 
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M
odule contents 

 This training m
odule has four m

ajor contents, w
hich are sum

m
arized as 

follow
s:  

 A section is provided for Pre-training Activities: Planning and Checklist to 
help the peace educators to follow

 a step-by-step guideline on w
hat basic 

training activities w
ould need. This section is not a list of requirem

ents but a 
list of w

hat trainers should identify as needs prior to any training activity.  
 Included in the m

odule are som
e Suggested Training Activities, these 

activities are training activities currently practiced by peace educators in 
southern Thailand. This is a continuously evolving and grow

ing com
pilation 

of training activities w
here educators can adopt the m

aterial into their local 
context.  
 The m

odule includes som
e N

arratives to help com
plim

ent this guide. The 
narratives are inserted w

ithin the different sections of the m
odule and w

ithin 
the activities to give the context of the historical events and at the sam

e 
tim

e, include how
 actual people felt about these historical events.  

 A final section on Training Activity Evaluation w
as also included in this 

m
odule. O

ne of the goals of the Building Peace by Teaching Peace Program
 is 

to continuously develop the peace education in southern Thailand through 
nurturing and developing a curriculum

 that is relevant to the needs of the 
com

m
unities and also takes into account the lessons from

 the com
m

unities 
itself. Learning from

 the com
m

unities w
ill help peace educators adopt 

indigenous w
ays of learning that w

ill help m
ake the trainings m

ore effective.  
 Teaching Violent H

istories U
sing the Them

atic A
pproach  

 This training m
odule encourages the use of teaching violent histories using 

the them
atic approach and puts im

portance on the narratives of peoples as 
part of history.  
 Teaching history in classroom

s often use the chronological approach, w
hich 

is necessary to include details such as nam
es and dates of events. H

ow
ever, 

in teaching violent histories, N
ISEA believes that the them

atic approach is 
m

ore applicable as it focuses on the narratives and teaches history by letting 
the events tell a story. The them

atic approach prioritizes events/facts, and 
these facts w

ould fit in the flow
 of the narrative. Instead of just focusing on 

students getting through their history books and becom
ing reluctant readers 

w
ith low

 interests on the subject.  
 Especially in teaching violent histories, the student population and the 
geographic area w

here they live are m
ore often than not related to the topics 

discussed. In them
atic approach to teaching history, it is the topics that 

control the am
ount of data, so the students are not burdened w

ith 
inform

ation that are not relevant. The vitality of historical events can be lost 
w

hile students try to rem
em

ber all the dates, people and parties involved and 
other details, w

hile the them
atic approach w

ould look into the inner 
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dynam
ics and can help students develop m

ore far-reaching perspectives on 
im

portant issues on w
hy such events occurred. Students experience history 

through the narrative and w
ill generate greater interest and appreciation of 

their peoples’ history. 
  Pre-training Planning and A

dm
inistration 

 Planning 
 Careful planning is very im

portant before the actual training activity, a 
thorough planning is a necessity and not a luxury. As a guide, it is best to go 
over these points before em

barking on the actual training.  
 

�
 

W
ho are the intended participants for the training? Are they students 

or out-of-school youth? W
hat are the age groups of the participants?  

 The trainer should take into account the needs and existing know
ledge and 

skills of participants to determ
ine how

 to proceed w
ith the design and 

delivery of the activities. The needs of children ages 7-10 w
ill be different 

from
 the needs of the preteens aged 11-12 years. The trainings should be 

flexible enough to accom
m

odate the age differences; these are necessary to 
m

ake the activities m
ore age appropriate. The younger group w

ill respond to 
m

ore active participation and use of visual m
aterials w

hile the older group 
w

ill be able to understand w
ith less in understanding com

plex concepts and 
ideas such as peace and peacebuilding.  
 The participants attending form

al schools and out-of-school participants w
ill 

also have a different appreciation of the training activities. Participants w
ho 

are attending form
al schooling are m

ore used to the structures of a 
classroom

 activity w
hile the ones w

ho are not attending m
ight not respond 

w
ell to form

al structures. 
Identifying all these w

ill 
help the trainers to 
determ

ine the best 
approach and activities to 
use for the trainings.  
 It is also im

portant for 
trainers to take into 
consideration that teaching 
violent histories, especially 
one that is contem

porary 
m

ight involve and evoke 
very strong em

otions 
am

ong participants. It is 
often the case that a 
m

em
ber of the participants’ 

fam
ily m

ay have been 
involved or w

as affected by 
the tragic historical event.  

In one of m
y trips to Cam

bodia, I had the pleasure of being 
accom

panied by friends w
ho are young and w

ell-educated 
Khm

ers w
ho volunteered to be m

y tour guide around the city. O
n 

m
y last m

orning in Phnom
 Pehn, I asked if they could take m

e to 
the Killing Fields in the city. As I w

as w
alking around the 

com
pound, listening to the electronic tour guides, I noticed that 

m
y friends had stopped m

idw
ay and w

ent back near the exit to sit 
and order refreshm

ents. I continued w
ith m

y guided tour and 
listened to the atrocities done in the past. It w

as not until I 
rejoined m

y friends that I found out that, even though they w
ere 

born the year after the Khm
er Rouge killings, one of them

 had lost 
tw

enty m
em

bers of his im
m

ediate fam
ily, aunts, uncles, cousins 

and grandparents, during the Khm
er Rouge. O

ur other 
com

panion’s fam
ily w

as exiled in Vietnam
 and w

as only able to 
return after the regim

e collapsed.  
 They described the feeling as hallow

 and just dark, like w
aking up 

from
 a nightm

are. They did not know
 w

hat to feel and w
hat to 

think about w
hat happened. “N

o one talks about this in our 
fam

ily” they both reasoned out.   Looking back at the experience, 
I m

ay have appeared insensitive by not know
ing w

hat m
y friends 

had gone through because they refused to talk about it. This is an 
im

portant task that any peace educator has to consider w
hen 

going into the subject of violent histories.  
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�

 
W

hy are you conducting peace educations trainings? Is it to address an 
incident in the school? Is it to address an issue or incident in the 
com

m
unity? 

 Incidents w
ithin the com

m
unity m

ight arise and require peace educators to 
address these issues that the children and youth m

ight not fully understand. 
It is best to identify these incidents and address them

 accordingly. Bullying in 
school is experienced even in the m

ost developed countries, but children 
m

ight feel differently and respond w
ith violence involving other children or 

fam
ily m

em
bers. Understanding interpersonal conflict and m

ediation w
ill be 

the focus of the peace education. W
hile bom

bing incidents scar and 
traum

atize children m
ore collectively, the focus should be to understand the 

arm
ed conflict in their com

m
unities.   

  
�

 
W

hat should be in the specific content of the training?  
 This training m

odule contains sam
ple lessons of the past and the different 

approaches of teaching children about violent histories, one of w
hich m

ight 
have had a direct im

pact on them
. The content of the training should be able 

to address w
hat you hope to achieve after conducting peace education 

trainings but should be taught in a m
anner that considers the sensitivity of 

the issue. As m
uch as possible, m

aintain an objective account of the event or 
incident and avoid projecting your ow

n biases tow
ards the participants.  

 
�

 
H

ow
 m

uch tim
e can be devoted for the training?  

 The trainers should note that children have a shorter attention span 
com

pared to adults and having different ages w
ill also m

ean different 
attention spans. Therefore, training activities for children should be kept 
short and creative.  
 For longer trainings, it w

ill be w
ise to include breaks and enough tim

e for 
individual processing. Setting schedules are alw

ays difficult, so it is best to 
explore options first and consult all participants and peace educators of their 
availability. 
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Training Adm
inistration 

 Adequate tim
e should also be given to the peace educators to prepare for the 

actual training and ensure that all aspects are ready. Below
 is a checklist that 

peace educators and trainers should go through before the training 
com

m
ences:  

 
�

 
The venue. The venue of the trainings depends on your budget. If you 
m

anage to get one of the local schools to host the training that w
ill be 

an ideal venue and w
ill save a lot of resources as w

ell. If you plan a 
training to run m

ore than one day, holding the training outside of the 
school environm

ent is ideal to create a m
ore relaxed and conducive 

environm
ent. Just rem

em
ber to m

ake sure that: 
o 

If the training is in a classroom
 setting, m

ake sure that: 
� 

Seats and desks (if used) are enough to accom
m

odate 
the num

ber of participants 
� 

The venue is adequately lit and has room
 for m

ovem
ent 

for both the participants and trainers  
� 

There is easy access to electricity for pow
er points 

presentations, an LCD
 projector, or other visual aids  

� 
Sm

all groups have basic recording equipm
ent such as 

m
arkers, w

hiteboards or chalkboards to aid them
 in 

recording and reporting the discussions and questions 
during the training  

o 
In som

e trainings, the trainers take the participants to the sites 
w

here the historical events happened, if this is the case, the 
trainers should be able to arrange additional logistics such as: 

� 
N

ecessary transportation is prepared w
ell in advance 

� 
Bring a school nurse or health giver in the trip  

� 
Snacks, m

eals and w
ater  

� 
Regular bust stops for bathroom

 breaks  
� 

School and parental perm
its for the field trip   

 
�

 
The participants  

o 
D

eterm
ine the adequate num

ber of participants for the training 
activity based on the num

ber of peace educators available for 
the training  

o 
Identify the participants invited, check the participant list and 
prepare nam

etags etc. 
o 

Identify from
 the list of participants possible discussion or class 

leaders w
ho m

ay be able to help during the training activities  
o 

If the class is going on a field trip, assign groupings and give 
instructions that m

em
bers of the sam

e group should alw
ays 

travel together to ensure that every one is accounted for at all 
tim

es 
 

�
 

The trainers/teachers/facilitators  
 

o 
Identify the trainers or teachers invited 

o 
In som

e lessons, som
e teachers have invited resource speakers 

or experts on the subject m
atter to their classroom

 to share 
their view

s 
o 

It is alw
ays best if the invited resource speakers or experts are 

w
ell briefed about the objectives of the training 
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�

 
Prepare m

aterials for the group activities  
o 

If the training is inside a classroom
 setting: 

� 
Identify the necessary equipm

ents for the trainings such 
as projectors, laptops, etc…

  
� 

Identify the m
aterials needed for the training activities 

such as papers, pens, m
arkers, w

hite board, chalks, 
etc…

  
� 

Check Pow
erPoint presentation and LCD

 
o 

Prepare enough m
aterials according to the num

ber of 
participants  

o 
Print and collate the session handouts 

o 
Print evaluation guidelines  

 
�

 
Approxim

ate the tim
e necessary for the activities and m

ake sure to 
include the schedule and itinerary if the class is going on a field trip. It 
is necessary to inform

 the school and parents in advance about 
activities and trips outside of the school.    
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Suggested Training A
ctivities  

 Title: Local H
istory and Stories as told by a Local H

istorian/Elders  
 O

bjectives of the Activity:  
 To give the participants another perspective w

hich is not available in 
textbooks or history books through hearing first hand the local histories and 
stories of the past.  
 Tim

e: 30 m
inutes 

 M
aterials:  

 Activity Instructions: 
1. Invite a local historian or an elderly or an Im

am
 or an Ulam

a or a 
grandparent of one of the participants to share their ow

n accounts of 
the past follow

ing these guidelines: 
a. 

W
hat happened in the past from

 your ow
n perspective 

b. W
ere there events that greatly affected you  

2. Ask the invited speaker not to com
pare the past and present 

generations.  
3. After the sharing, ask the participants if they w

ere able to notice the 
differences betw

een the past and their current situation.  
 N

ote to facilitators: 
• 

Ensure that the invited speaker is aw
are of the objectives of the 

activities and w
hat is expected from

 them
 so that the speaker does 

not deviate from
 the activities and the participants w

ill benefit from
 

the experience.  
• 

Be aw
are of the tim

e constraint because the speakers m
ay tell long 

stories w
hile children have a short attention span. It w

ill be w
ise to 

assign a tim
ekeeper for the training session.   

 Com
m

itm
ent to Action: 

 Changes happened in the past and are constantly happening that affects our 
future. The younger generation should realize that tim

e has indeed changed 
people’s lives and that the future depends on w

hat they do today. There are 
a lot of choices and options in the present that w

ere not available to the 
previous generation. H

ow
ever, it is im

portant for them
 to realize and 

recognize that they can learn so m
uch from

 the previous generations to 
im

prove the present situation.  
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 Narrative of a local historian: Retold from
 the sharing of a local historian from

 Songkhla, 
Thailand.  

W
e should be able to understand the context of the Krue Se m

assacre. The last 7 years has 
defined Krue Se, w

hich is the end of history of Krue Se because people no longer talked about 
its grand past but focused on the tragic m

assacre w
hich happened in 2004, not even a decade 

ago from
 today. 

W
hen w

e talk about Pattani history, no one w
ants to talk about it because of fear.  

If the people do not know
 about their ow

n history they w
ill not know

 w
here they are from

. If 
w

e did not know
 about our history w

e w
ill not know

 the facts of our local history. If w
e did not 

know
 history, it w

ill not contribute to our progress as a people. 

In the past w
e w

ere called Singura D
arusalam

; this w
as before Songkhla w

as attacked by the 
Ayuthaya kingdom

. M
uslim

s used to control the northeast part of Thailand.  

There are tw
o kinds of storytellers. There is one group that w

ants to learn about Thai history, 
w

hich does not talk about local history. The story does not include stories of the old 
kingdom

s, and earlier histories and the history of Islam
 in Thailand. There is another group 

that only studies the local history of Pattani and the history and transition from
 Buddhism

 to 
Islam

.  

The nam
e Pattani literally m

eans this beach: pata m
eans “beach” and ni  m

eans “this”. There is 
also a place in Pattani nam

ed Tanjung Luluk w
hich m

eans “pearl”. 

M
oham

ad Said cam
e to Pattani and this m

arked the transition of Pattani from
 Buddhist to 

Islam
ic. 

A fam
ous lecturer and historian on Pattani, says that the problem

 in Pattani is not because of 
the events of 2004 and onw

ards, but has been there early on. Before, Pattani w
as already an 

independent state, from
 N

akhon Si Tham
arat to Singapore w

hich dates w
ay back 1,500 years 

ago. Pattani’s past is connected to the great em
pires of the past in India that is w

hy the Hindu 
influence is visible.  

Pattani becam
e the center of trade betw

een different kingdom
s and states. It w

as also an 
Islam

ic center. Gold coins w
ere already used and in fashion during that tim

e and w
as used in 

the beach area leading up to Krue Se m
osque. 

Kalintan history m
entions that people from

 Pattani w
ent to teach in Kalintan during the 

Langkasuka period. Langkasuka period predates the Sukothai kingdom
, the first kingdom

 
from

 Thai history. 

Studying history w
e get know

ledge. W
e cannot protect the entire country’s history if w

e do not 
protect local history. If w

e do not protect local history, national history w
ill not progress. 

W
e are already experiencing m

any problem
s: cultural; political; and econom

ic. I believe that 
peace education could contribute to solving these problem

s. 

Before, w
hen Burm

a attacked Ayuthaya, they controlled it for 15 years. The Thais controlled 
M

elayu for a longtim
e. It becam

e part of Siam
 since 1786. The Thais should know

 the feelings 
of M

elayu because they w
ere under Burm

a for a tim
e.  

The Johor King m
arried the queen of Pattani. In the past, if the kingdom

 w
as sm

all and 
insignificant other kingdom

s w
ill not be interested in m

arrying from
 that kingdom

 but no less 
than the Johor king m

arried the queen of Pattani.  

There w
as also proof found to support that during the Langkasuka period, there w

as a 
foreign/international relations w

ith the Chinese. In China, w
hen a visitor pays tribute to the 

king of China, a sketch is draw
n of the visitor. 

The M
elayu language contains Yaw

i script from
 Arabic and Rum

i script from
 the Rom

ans.  

This is the history around the Krue Se m
osque.  
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 Title: Talking A
bout H

istorical Events   
 O

bjectives of the Activity:  
 To develop a deeper perspective, distinguishing facts from

 em
otions, and 

understanding am
ong participants through listening to the various 

perspectives and insights of one single event.   
 Tim

e: 30 m
inutes 

 M
aterials:  
• 

Actual historical events or incidents taken from
 new

spapers, radio, 
television or from

 history books.  
 Activity Instructions: 

1. Pick one historical or current event. You m
ay also bring a new

spaper 
to class or just sim

ply ask the participants about an issue w
hich they 

w
ould be interested to discuss.  

2. G
roup the participants, w

ith each group having four m
em

bers each.  
3. Ask the participants to discuss the follow

ing questions about the 
chosen event: 

a. 
W

ho are the people or parties involved in the events? 
b. W

hat do the different parties say about the event? 
c. 

W
ho are the victim

s in the event?  
d. W

hy do you think there is a conflict? 
e. 

H
ow

 do you think can this be resolved?  
4. Ask the participants to present their discussions.  

 N
ote to facilitators: 
• 

In violent histories, there are no w
inners, everyone looses and 

everyone is a victim
. W

hen participants review
 the events, this is the 

com
m

on perspective; both parties loose.  
• 

H
aving different perspectives is natural and everyone is entitled to 

their ow
n opinion. The participants, especially the children, should be 

rem
inded of this right and the responsibility to respect other’s 

opinions as w
ell.  

 Com
m

itm
ent to Action: 

 The school and teachers should help the children and w
ork w

ith them
 on 

creating enabling environm
ent w

here everyone is encouraged to have their 
ow

n perspective on the violent histories of the past and the current events 
that are still unfolding. It is by learning how

 to respect each others’ view
 that 

understanding and tolerance is learned.  
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Title: M
y H

istory  
 O

bjectives of the Activity:  
 To be able to situate the participants’ ow

n story to the broader local history.  
 Tim

e: 30 m
inutes  

 M
aterials:  

1. Pieces of paper 
2. Tape  
3. Pens  

 Activity Instructions: 
1. Ask the participants to line-up according to: 

a. 
H

eight 
b. Length of hair  
c. 

Age  
2. Ask the participants to w

rite dow
n their birthdays on the piece of 

paper.  
3. Ask the participants to post their birthdays on the w

all, in a 
chronological m

anner. At the end of the paper trail, w
rite “Present”. 

4. Ask the participants to w
rite events in the country or the com

m
unity 

that they rem
em

bered or had affected them
 or their fam

ilies directly 
betw

een the tim
es they w

ere born up to the present tim
e. Ask them

 to 
w

rite as m
uch details as they could.   

5. Ask the participants to post these events in the tim
eline on the board 

and arranged chronologically. The sam
e events can be grouped 

together.  
6. Ask for volunteers to share their stories, questions or perspectives on 

the events. For those w
ho had w

ritten the sam
e event, ask them

 if 
they w

ould like to tell their stories on w
hy they rem

em
bered the sam

e 
event.  

 N
ote to facilitators: 
• 

This activity encourages narratives and recognizes that every person 
has their ow

n story.  
• 

The story is never com
plete because there are events that have 

different stories com
ing from

 different people – show
ing that the 

different perspectives plays a big role on history. 
• 

This is w
hy it is crucial on w

ho w
rites the story, because there are 

som
e perspectives that are left out by the larger picture and this is 

w
hy there is value to including local narratives.  

 Com
m

itm
ent to Action: 

 The w
ritten history does not usually include stories of the peoples’ 

experiences. W
ritten history of violent events usually tells the num

ber of 
deaths, w

hen it happened and w
ho w

ere fighting but the personal accounts 
of people w

hen the events w
ere unfolding and the stories of peace and 

hum
an sacrifice are left out. These stories should be equally shared to show

 
that despite the violent past, there are also events of goodness and peaceful 
events that occurred and this is a very im

portant aspect of history as w
ell.  



 
15 

Title: Field Trips to the Past (Krue Se M
osque) 

 O
bjectives of the Activity:  

 To let the participants see the grandeur of the past w
here people lived 

harm
oniously and recognize that violence is an unfortunate event but should 

not dictate the direction of our future.  
 Tim

e: 4 hours  
 M

aterials:  
1. Transportation  
2. Parents perm

its for the participants 
3. Know

ledge of the local history of the Krue Se m
osque prior to the 

m
assacre in 2004 and after the m

assacre 
 Activity Instructions: 

1. Before arriving at the site, tell the participants about the grand history 
of the Krue Se M

osque. It w
ould be best to tell the history in a light 

and anim
ated m

anner. You m
ay use pictures, video docum

entaries, or 
other visual guides to discuss the history and its significance.   

2. After arriving at the m
osque, ask the participants about their first 

im
pression and observations of the m

osque.  
3. D

iscuss the events of 2004 that led to the deaths of people inside the 
m

osque.  
4. O

n the w
ay back, process the observations, im

pressions and em
otions 

of the participants on w
hat they had learned during the field trip.  

 N
ote to facilitators: 
• 

D
uring the field trip, there w

ill be parts of the m
osque that w

as 
riddled w

ith bullets. The teacher/trainer should not rom
anticize the 

pow
er of w

eapons to destroy objects.  
• 

The bullet holes and the deaths should be a rem
inder that arm

s does 
not solve anything. W

hen dialogues fail, it is easy to solve it w
ith 

m
ilitary actions but the m

ore difficult task is to resolve conflict 
w

ithout it.  
• 

Point out that “salam
” m

eans “peace”, “darusalam
” m

eans house of 
peace, and “asalam

u alaikum
” m

eans “greetings of peace”, and peace 
is innate in the Islam

ic culture.  
• 

The m
osque should be a rem

inder that w
e still have so m

uch to w
ork 

on to achieve peace. 
 Com

m
itm

ent to Action: 
 The historical sites that the training intends to visit should be a rem

inder 
that w

e, as a people, m
issed out certain things that is w

hy conflict happened. 
W

e failed to understand everyone that resulted in m
iscom

m
unication. W

e 
failed to recognize different practices and cultures. It is because of m

issing 
out these things and not being able to tolerate others, people died in the 
past. The sites should be a sym

bol of this m
istake of w

hat w
e should stop 

doing and w
hat people should w

ork on so that the deaths of people are not 
in vain.   
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  Training A
ctivity Evaluation 

 Evaluations after the training activities are im
portant to get feedback from

 
participants regarding the training but due to tim

e or other constraints, 
evaluations can be applied on a case-to-case basis.  
 Sam

ple Evaluation  
 Your com

m
ents on the follow

ing aspects of the training activity you have just 
attended w

ould be m
ost valuable. Please add any com

m
ents to support your 

evaluation, and contact details if you w
ould like further inform

ation, or can 
provide local m

aterials/insights that could im
prove the relevance of the 

training. 
 

�
 

W
as the training activity relevant for your w

ork? 
�

 
W

as the topics discussed in the training applicable in your situation?  
�

 
W

ere the objectives clearly stated? 
�

 
D

id the training m
eet your expectations? 

�
 

D
id you learn anything new

? 
�

 
W

ould you recom
m

end this activity to others? 
�

 
H

ow
 w

as the course adm
inistration (venue, m

aterials, etc…
)? 

�
 

H
ow

 could the training be im
proved? 

�
 

W
ill the handouts/m

aterials be useful to you in the future? 
�

 
Can you suggest any follow

 up activities?  If so, could you please leave 
contact details w

ith the trainer. 
              


